Pupil premium strategy statement — Thomas Knyvett

College

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school (as of Dec 15t 2025) 674
Proportion (%) of pupil premium eligible pupils 40.3%
Academic year/years that our current pupil premium 2024-2027
strategy plan covers (3-year plans are recommended)

Date this statement was published Dec 2025
Date on which it will be reviewed Jul 2026
Statement authorised by Shyam Dhokia
Pupil premium lead Adam Belbin

Governor / Trustee lead

Nicola Euridge

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year £271975
Pupil premium funding carried forward from previous years | £0
(enter £0 if not applicable)

Total budget for this academic year £271975




Part A: Pupil premium strategy plan
Statement of intent

At Thomas Knyvett College, our mission is to provide great learning which changes lives.

It is our absolute priority to minimise the impact that socio-economic disadvantage can have on the
progress, wellbeing and future life chances of our students. In line with national guidance, we recognise that
the Pupil Premium is a key mechanism to improve educational outcomes and help to narrow attainment
gaps between disadvantaged pupils and their peers.

We also acknowledge that educational disadvantage can arise from a wide range of factors. We therefore
commit to taking a responsive and evidence-informed approach to ensure equity of opportunity for all
members of our community, recognising that disadvantage is not a fixed label but a set of potential barriers
that must be understood and addressed.

We therefore refer to our disadvantaged/pupil premium policy as our ‘Educational Equity Strategy’. We have
consciously removed language which contributes to ‘deficit discourse’, recognising the strengths and
contributions that all students bring to our community, regardless of background.

As a result, the scope of this strategy is intentionally broad. While it is rooted in improving outcomes for
students in receipt of pupil premium funding, it also extends to other students who experience barriers to
learning. This reflects national guidance that pupil premium funding can be used to support wider groups
where needs are clearly identified.

We recognise that many families are currently facing increasingly complex challenges. As such, we have a
responsibility to implement a coherent and layered range of strategies that ensure no student is excluded
from the support they need—academically, socially, or emotionally—to succeed.

Our approach is underpinned by the best available evidence, particularly the Education Endowment
Foundation (EEF) guidance. We prioritise a tiered model of improvement, with a strong focus on high-
quality teaching, targeted academic support, and wider strategies which address barriers to learning.

High-quality teaching is our primary lever for improvement. Our essential practice model provides a
foundation for consistently effective classroom practice. A strong culture of routines, clarity and high
expectations ensures that learning is prioritised in all contexts. This guarantees that disadvantaged students
experience a consistently high-quality curriculum and teaching experience across the school.

Alongside this, we place a strong emphasis on accurate diagnosis of need. This includes regular, robust
assessment of academic progress and the use of structured diagnostic tools. Our annual ‘Access to
Education Survey’ enables us to identify and respond quickly to a wide range of barriers, including access
to technology, equipment, reading materials and wider pastoral support. This reflects the EEF’s
recommendation that effective strategies begin with a precise understanding of pupils’ individual needs.

Reading remains a central priority within this diagnostic approach due to its transformational impact on life
chances. Our reading intervention programme ensures early identification of need and tailored support
through a range of targeted interventions. This is complemented by a whole-school commitment to reading,
including the use of reciprocal reading approaches in lessons to support both access and challenge for all
learners.

We are equally committed to addressing wider barriers to success through a broad and inclusive cultural
offer. This includes a range of extracurricular opportunities, educational visits and enrichment experiences
designed to build cultural capital and a sense of belonging. Our careers programme further ensures that
students are exposed to a wide range of future pathways and opportunities.

Our pastoral and inclusion systems provide targeted support where needed, including mental health
provision, SEND interventions and practical support such as our breakfast provision. These approaches
align with evidence that addressing non-academic barriers—such as attendance, wellbeing and
engagement—is essential to improving outcomes for disadvantaged pupils.

This holistic offer is reinforced through our PSHE and personal development curriculum, which supports
students to develop confidence, resilience and a strong sense of identity within the school community. As a
result, we aim to ensure that attendance and behaviour are strong for all groups, and that disadvantaged
students are not disproportionately represented in negative indicators.
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Our internal evaluation shows that we have been successful in mitigating the impact of socio-economic
disadvantage in isolation. However, we recognise that compounded disadvantage—particularly for students
who are also SEND, persistently absent or join the school outside of the usual transition points—requires an
even sharper focus. Our strategy therefore prioritises these students through a more nuanced and
integrated approach.

Our strategy is informed by a synthesis of current research, collaboration with trusted partners, and
engagement with national best practice, including the EEF guidance and Department for Education
recommendations. We adopt a continuous cycle of diagnose, plan, implement, monitor and evaluate to
ensure that our approach remains effective and responsive over time.

We believe that by fully embodying our core values of Kindness, Opportunity and Belonging, we will ensure
that every student—regardless of background—can achieve, thrive and succeed.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

no. Detail of challenge

1 Literacy barriers across the curriculum
Low levels of literacy—including reading, writing and oracy—lIimit students’ ability to fully access
and succeed across the curriculum.

2 Reading engagement and habits
Negative attitudes towards reading and low levels of engagement contribute to reduced reading
frequency and fluency, resulting in lower reading ages over time.

3 Motivation, resilience and learning behaviours

Some students demonstrate lower levels of intrinsic motivation towards learning. This can present
as reduced resilience and a limited capacity to engage positively with challenge and academic
struggle.

4 Stakeholder engagement and understanding of personal development

Engagement between school, students and families is not yet maximised. Some students have a
limited understanding of the value of enrichment and personal development opportunities in
supporting their long-term success.

5 Attendance and engagement with learning (students eligible for Pupil Premium)

Attendance for students eligible for Pupil Premium is lower than for non-eligible peers, with higher
levels of persistent absence. In addition, rates of lesson non-attendance (including internal truancy)
are higher for this group.

6 Behaviour and suspension (students eligible for Pupil Premium)
Students eligible for Pupil Premium are disproportionately represented in suspension data
compared to their peers.

7 Access to resources and financial barriers
Some students experience financial barriers that limit access to essential resources required for
effective learning, including equipment, technology and wider educational materials.

8 Gaps in learning and disrupted learning habits

Disruption caused by school closures has led to gaps in knowledge and, in some cases,
underdeveloped learning habits. This continues to affect current cohorts, including those who
experienced disruption during primary education.

9 Aspirations and post-16 pathways
Some students have lower post-16 aspirations, which can limit future opportunities and contribute
to cycles of disadvantage over time.

10 | Compounded disadvantage and multiple vulnerabilities

Where socio-economic disadvantage intersects with other vulnerabilities—such as SEND,
persistent absence or in-year admission—students’ progress is significantly more affected,
requiring a more targeted and integrated approach.
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Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improve student attitudes to, and
proficiency in, reading.

Standardised reading scores increase across cohorts, with
a sustained reduction in the proportion of students identified
as ‘very low readers’, and improved engagement with
reading evidenced through participation and diagnostic
tools.

Improve literacy skills (reading,
writing, oracy) within disciplines

Progress data across subjects shows improved attainment
in literacy-dependent tasks, with gaps between students
eligible for Pupil Premium and their peers narrowing over
time.

Improve student approach to
overcoming challenges

Students demonstrate increased resilience and
engagement with learning, evidenced through improved
progress data, reduced low-level disengagement, and
positive learning behaviours observed in lessons.

Improve stakeholder engagement,
particularly to ensure there is a
sense of belonging with students

Participation in enrichment and wider school opportunities is
high, with students eligible for Pupil Premium represented
proportionately; student voice indicates a strong and
improving sense of belonging.

Remove any financial barriers to
learning

Survey and diagnostic data show a sustained reduction in
reported barriers to learning (e.g. access to equipment,
technology), with rapid identification and resolution of
emerging needs.

Ensure any learning missed earlier
in academic career due to COVID
has been covered

Curriculum and assessment data demonstrate that identified
knowledge gaps have been systematically addressed, with
students closing gaps over time and accessing age-related
curriculum successfully.

Improve lesson attendance of all
students and ensure attendance for
students eligible for Pupil Premium
is in line with non-eligible peers

Overall attendance improves, with the gap between
students eligible for Pupil Premium and non-eligible peers
closing; persistent absence rates for this group reduce
significantly.

Improve behaviour of all students
and ensure behaviour outcomes for
students eligible for Pupil Premium
are in line with non-eligible peers

Suspension rates reduce overall, with disproportionate
representation of students eligible for Pupil Premium
diminishing; behaviour data indicates improved
engagement and reduced incidents over time.

Improve all outcomes

GCSE outcomes improve over time, with positive Progress
8 scores and a narrowing of attainment gaps between
students eligible for Pupil Premium and their peers.

Ensure outcomes for students
eligible for Pupil Premium improve
in comparison to national averages

GCSE outcomes for students eligible for Pupil Premium
improve year-on-year and compare more favourably against
national benchmarks.

Ensure all students secure post-16
destinations and improve fidelity to
destinations in the medium term

All students secure sustained post-16 destinations, with
follow-up data demonstrating improved retention in
education, employment or training compared to previous
cohorts.

Reduce the long-term impact of
socio-economic disadvantage on
the school community

Over time, there is evidence of improved life chances,
including sustained positive destinations, strong outcomes,
and reduced indicators of disadvantage within the school
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community.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £180400

Activity Evidence that supports this approach Challenge
number(s)
addressed

Implementation of essential practice . . o . 1,2,3,8

model of teaching and learning !—hgh-qgallty teaching is th_e most impactful lever for

(accelerated learning cycle) improving outcomes for disadvantaged students.

promoting direct Approaches combining clear teacher explanation,

instructions/modelling/independent modelling, guided practice and independent

practice application are strongly supported by evidence. In

our context, embedding a consistent instructional
model improves access to the curriculum, supports
literacy development and strengthens learning
behaviours across subjects.

Monday Professional Studies Effective professional development is associated 1,3,8
Programme with improved teacher practice and student
outcomes. Sustained, focused CPD aligned to
school priorities has the greatest impact. In our
context, weekly professional studies ensure
consistent development of teaching practice,
particularly in addressing literacy, engagement
and gaps in learning.

ECT, UQT, OTT teacher support Early-career and developing teachers benefit from| 1, 3, 8
programme structured support and coaching. Improving teacher
expertise has a direct impact on student progress,
particularly for disadvantaged learners. In our
context, targeted support reduces variability in
teaching quality and ensures more consistent
classroom experiences.

Middle Leader Professional Developing middle leader expertise strengthens| 1,2, 3,8
Development Programme curriculum quality, teaching consistency and
implementation of whole-school priorities. Effective
leadership of teaching and learning is key to
improving outcomes. In our context, this ensures
sustained focus on disadvantage, literacy and
curriculum implementation.

Curriculum Review Programme A well-sequenced, knowledge-rich curriculum 1,2, 3,8,
(including United Learning improves access and progression, particularly for | 9
Curriculum KS3 Maths and English) students with gaps in prior knowledge.
Embedding literacy within subject teaching is
critical. In our context, curriculum review ensures
coherence, appropriate challenge and systematic
addressing of knowledge gaps.




Development of
assessment/diagnostic

[targeting approach

Accurate diagnostic assessment is central to
effective Pupil Premium strategies. Identifying
gaps and responding with targeted support
improves learning outcomes. In our context,
strengthened assessment enables more precise
intervention for students affected by disrupted
learning.

1,8

Increased school collaboration focus
(including Challenge Partners)

School-to-school collaboration supports
improvement through shared expertise,
challenge and evidence-informed
practice. Collaboration is a key driver of
sustained improvement. In our context,
partnerships provide external validation
and support refinement of our approach
to disadvantage.

2’ 3’ 4’ 5!

A disciplinary literacy approach-
focusing on reciprocal reading,
authentic text exposure, disciplinary
writing models

Disciplinary literacy approaches, including
structured reading strategies such as reciprocal
reading, improve comprehension and access to
subject content. Embedding reading and writing
across subjects is particularly important for
disadvantaged learners. In our context, this
reduces literacy barriers and improves curriculum
access.

1,2,3,7,

Whole school annual reading
standardised screening and diagnostic
assessment

Regular standardised reading assessment
enables early identification of need and targeted
intervention. Improving reading is a key driver of
wider attainment. In our context, annual
screening supports tracking of progress and
timely support for struggling readers.

1,2,8

Staff awareness of vulnerable
individuals in classrooms and targeted
in-class support and individualised
instruction where appropriate

Individualised instruction informed by accurate
assessment can significantly improve outcomes.
Adapting teaching to meet individual needs is
particularly important for disadvantaged students.
In our context, staff awareness of vulnerable
learners enables more responsive and effective
classroom support.

1,2,3,8,
9,10

Participation in SAFE and Greenshaw
Disadvantaged collaboration
programmes

Engagement with external, evidence-informed
programmes strengthens professional knowledge
and implementation. Access to research-informed
practice improves strategy effectiveness. In our
context, participation supports alignment with
national best practice and continuous
improvement.

1,2,8,9,
10

Focus 5 — Disadvantage strategy

Whole-school strategies focused on key drivers of
disadvantage are most effective when coherent
and consistently implemented. Evidence
highlights the importance of focusing on a small
number of high-impact priorities. In our context,
the Focus 5 approach ensures clarity and
consistency in addressing key barriers.

2!37476!8!
10

The 100 — Whole school strategy

A clear and consistently applied whole-school
strategy improves alignment of teaching,
behaviour and culture. Clarity and consistency in
expectations are associated with improved
student outcomes. In our context, this
strengthens engagement, behaviour and access
to learning across the school.

2,3,4,6,8
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Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £35000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Year 7 THRIVE KS2-KS3 academic 1,2,3,4,5,

transition support programme 6.7,8,9

Effective transition programmes between KS2
and KS3 are critical in addressing gaps in
knowledge, literacy and learning behaviours.
Evidence highlights that early identification of
need, combined with structured academic and
pastoral support, improves long-term outcomes.
In our context, the THRIVE programme
supports students with identified vulnerabilities
to successfully transition, rebuild learning habits
and access the secondary curriculum.

Diagnostic-informed reading 1,2,8

interventions based on diagnosis of Targeted reading interventions based on
specific need for students with very precise diagnostic assessment are among the

low reading ages- prioritising phonics most effective strategies for improving literacy.
Evidence shows that phonics-based

approaches are particularly impactful for
students with very low reading ages. In our
context, diagnostic-led interventions have
already reduced the number of very low
readers and continue to improve access to the
wider curriculum.

Online literacy support intervention 1,2,8,9

programme Blended and technology-supported literacy

interventions can provide additional practice
and personalised learning opportunities.
Evidence highlights the importance of frequent,
structured reading practice to improve fluency
and comprehension. In our context, online
programmes support students who require
ongoing reinforcement beyond classroom
teaching, particularly those with identified
literacy barriers.

EAL intervention programme Targeted support for students with English as 1,8,9
an Additional Language improves language
acquisition, access to the curriculum and
attainment. Evidence supports structured
language development alongside academic
content. In our context, EAL provision enables
students to access learning more effectively and
reduces barriers linked to language proficiency.

SEND led intervention programme Targeted SEND interventions, including one- 1,2,3,8
to-one and small group support, have strong
evidence of improving outcomes when linked
to specific needs. Adapting provision based
on individual profiles is particularly effective.
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In our context, SEND-led interventions ensure
students with additional needs can access the
curriculum and make sustained progress.

Panel review meeting schedule (solution
circules)

Structured multi-disciplinary review processes
enable more precise identification of need and
more effective, coordinated responses.
Evidence highlights that individualised
approaches are most effective when informed
by multiple perspectives and regular review.
In our context, solution-focused panel
meetings ensure timely, targeted intervention
for students with complex or overlapping
barriers.

3’ 5! 6! 7’ 8!

HEON- Maths/Eng KS3 mentoring

One-to-one and small group tuition has strong
evidence of improving attainment, particularly
when linked to specific gaps and delivered
with high-quality instruction. Targeted
mentoring in core subjects such as English
and Maths is particularly impactful. In our
context, this supports students with identified
gaps in literacy and numeracy, improving
access to the curriculum and progress over
time.

1,2,3,8,9

Year 11 after school small group tuition

Small group tuition delivered outside of lesson
time can provide additional targeted support
to address gaps in knowledge and exam
readiness. Evidence suggests this is most
effective when focused on specific needs and
aligned with classroom teaching. In our
context, after-school provision supports Year
11 students to consolidate learning and
improve outcomes.

3,8,9

Year 11 weekend and holiday time
tuition

Extended learning opportunities, including
weekend and holiday provision, can increase
learning time and provide focused intervention
for students who require additional support.
Evidence highlights that impact depends on
quality and focus of provision. In our context,
this supports students with significant gaps or
lower engagement to make accelerated
progress.

3,4,7,8

Year 11 Maths and English support
Programme

Targeted support in core subjects, particularly
English and Maths, has a strong evidence
base for improving attainment. One-to-one
and small group provision is especially
effective when addressing specific
misconceptions and gaps. In our context, this
programme focuses on improving outcomes
in the most critical subjects for progression.

3,8

Year 11 hybrid dual registration
provision model

Alternative and flexible provision models can
support students with significant barriers to
mainstream engagement. Evidence suggests
that tailored pathways, when well-planned
and integrated, can improve engagement,
attendance and outcomes. In our context,
hybrid provision supports students with
complex needs to remain engaged in
education and improve long-term outcomes.

1! 3! 5! 6! 7!
8,9,10




Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £56575

Fridays

careers education are associated with improved
motivation and raised aspirations. This is especially
important for students who may have limited exposure
to professional pathways. In our setting, this supports
improvements in engagement and ambition around

Activity Evidence that supports this approach Challenge
number(s)
addressed

PSHE personal Structured personal development curricula positively 2.3,4,6,9

development curriculum impact students’ social and emotional skills, supporting

engagement, behaviour and attainment. Building
resilience, motivation and belonging is particularly
important for disadvantaged students. In our context,
student voice and engagement data indicate that some
students lack clarity around the purpose of education and
enrichment; a coherent PSHE curriculum addresses this
directly.

Extra curr/cu/ar_c/ub ) EEF evidence indicates that arts participation and 2,3,4,5

development - Including physical activity can improve engagement, motivation

performing arts and sports and social skills, particularly for disadvantaged groups.

clubs Participation in enrichment is also linked to improved

attendance and sense of belonging. In our setting,
increasing participation—especially for students eligible
for Pupil Premium—addresses lower engagement and
attendance patterns and supports wellbeing.

Promoting d1§01p{lnary Students from disadvantaged backgrounds are less 2,3,4,5,7,8

cultural contributions. : . .

Looking at low PP uptake I!kely to acces.s. cultural and acadgmlc ennchmenlt

in KS4 in specific linked to specific subjects. Improving representation

disciplines-MFL in and engagement in disciplines such as MFL supports

particular aspiration, relevance and curriculum access. Internal

data showing lower uptake in specific subjects for
students eligible for Pupil Premium highlights the need
to actively promote participation and remove barriers.

Year 11 student academic Targeted academic support, including small-group and 1,3,8,9

mentoring one-to-one interventions, has strong evidence of impact

on attainment when focused on specific gaps. Mentoring
in Year 11 supports students to address knowledge gaps
and rebuild effective learning habits, particularly where
prior disruption has impacted progress.

Student community/industry 3,4,6,8,9

mentoring

Mentoring approaches improve confidence, aspiration and
engagement, particularly for students facing disadvantage.
Exposure to role models and real-world experiences
strengthens motivation and supports longer-term
outcomes. In our context, this addresses identified gaps in
intrinsic motivation, belonging and clarity around future
pathways.

Careers programme-future | Meaningful encounters with employers and structured 3,9




post-16 routes.

Careers programme-
innervate 1-1 careers
guidance programme

Personalised careers guidance has a strong impact on
decision-making, progression and sustained destinations.
One-to-one guidance is particularly effective for students
who may lack access to external advice or networks. In
our context, this helps improve informed choices and
addresses weaker fidelity to post-16 destinations.

3.4,9

Work experience
including industry
collaboration with Costco,
BP, Heathrow, Kingston
Tech, Hobbycraft

High-quality work experience and employer
engagement improve employability skills,
motivation and career readiness. These
opportunities are particularly beneficial for
disadvantaged students who may lack access to
professional networks. In our context, industry
partnerships provide authentic experiences that
raise aspirations and support progression into
sustained destinations.

3,4,7,9

Yr11 destination support
programme
(college/apprenticeship
visitors/visits/application
support)

Structured careers and destination support
programmes improve progression rates and the
quality of post-16 choices. Early and sustained
exposure to colleges, apprenticeships and
application processes raises aspirations and
supports informed decision-making. In our
context, this strengthens transition outcomes and
addresses lower aspiration and engagement with
pathways.

2,3,4,9

Sep leavers support
programme

Sustained transition support following Year 11 is
associated with improved retention in education,
employment or training. Continued contact and
guidance reduces the risk of students becoming
NEET. In our context, this directly responds to
lower fidelity to destinations beyond initial
placement.

HEON - Royal Holloway
Outreach support

Outreach programmes linked to higher education
increase awareness, aspiration and progression
for underrepresented groups. In our context,
structured engagement with HE partners supports
students who may lack access to this knowledge
or cultural capital, strengthening post-16 ambition.

3,4,9

ACS/Thorpe Park STEM
collaboration event

Enrichment experiences linked to STEM and
employer engagement improve engagement and
the perceived relevance of curriculum learning.
Real-world application is associated with
increased motivation, particularly for
disadvantaged students. In our setting, this
supports engagement and raises aspirations in
future pathways.

3,4,7,8,9

Boys Impact principles
development strategy

Targeted approaches to improving boys’
engagement focus on motivation, identity and
attitudes to learning. Evidence suggests that
improving belonging and engagement can
positively influence attendance, behaviour and
outcomes. In our context, this addresses
identified engagement and behaviour trends.

2,4,5,6,8,9

East to West wellbeing
support

Social and emotional learning approaches have
strong evidence of improving wellbeing, behaviour
and academic outcomes. Targeted wellbeing
support is particularly effective for students
experiencing disadvantage. In our context, this
supports attendance, resilience and readiness to

59
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learn.

NHS MHST support

Access to school-based mental health support
improves attendance, engagement and emotional
wellbeing. Early intervention reduces escalation of
need and supports sustained participation in
learning. In our context, this addresses barriers
linked to absence and disengagement.

59

ELSA

Emotional literacy interventions improve students’
ability to regulate emotions, build relationships
and engage positively with learning. These
approaches are associated with both wellbeing
and academic benefits. In our setting, this
supports students with identified barriers to
engagement and behaviour.

59

Future Football Leaders

Leadership and responsibility programmes
improve confidence, belonging and engagement,
particularly for disadvantaged students.
Participation in structured leadership opportunities
is linked to improved behaviour and motivation. In
our context, this supports identity, aspiration and
engagement.

4,6,9

Attendance inclusion
officer support

Targeted attendance roles and intervention are
critical in addressing persistent absence.
Disadvantaged students are more likely to have
lower attendance, which significantly impacts
outcomes. In our context, high levels of persistent
absence for students eligible for Pupil Premium
require intensive and sustained support.

4,5,9

Stanwell community link
establishing

Building strong community links supports
belonging, engagement and access to wider
opportunities. Research emphasises the
importance of relational approaches and
community-connected schools. In our context,
strengthening local partnerships supports
engagement and longer-term life chances.

4,9,10

Ashford community link
establishing

Community partnerships broaden access to
opportunities, support networks and positive role
models. These approaches are particularly
beneficial for students experiencing disadvantage.
In our context, they strengthen aspiration,
belonging and engagement with school and
beyond.

4,9,10

Jamie’s Farm — behaviour
residential

Intensive residential experiences can improve
behaviour, engagement and social skills.
Immersive approaches are associated with
improved relationships, resilience and re-
engagement with education. In our context, this
supports students at risk of disengagement or
poor behaviour outcomes.

3,4,6,7

Stakeholder — parental
contact methodology
based on feedback

Effective parental engagement improves
attendance, behaviour and attainment. Evidence
highlights that clear, responsive and supportive
communication strengthens home-school
relationships. In our context, refining
communication approaches supports improved

4,9
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engagement from families.

Stakeholder — parent
(progress) evenings,

Structured parental engagement opportunities
increase parental involvement in learning. This is
particularly impactful when focused on progress,

parent information expectations and learning behaviours. In our 2,3,4,56,9
evenings, parent forums setting, this supports attendance, behaviour and
academic progress.
Strategic communication through accessible
Stakeholder — social platforms increases engagement with hard-to-
media communication reach families. Regular, clear and tailored
strategy to maximise communication improves awareness and 4,9
community links participation. In our context, this strengthens
community engagement and access to support.
Engagement with alumni and wider stakeholders
provides role models, raises aspirations and
Broader stakehold.er expands access to networks. Evidence highlights
engagement seeking — the importance of exposure to real-life pathways. 4,9
community and alumni In our context, this strengthens belonging and
long-term outcomes.
Diagnostic identification of barriers is a key
Student screening of feature of effective Pupil Premium strategies.
potential barriers — access Early identification allows targeted interventions to 4578
to education survey remove barriers such as lack of technology or U
(including laptop loans) resources. In our context, this ensures rapid and
equitable access to learning.
Financial barriers to uniform can negatively affect
- ) attendance, participation and sense of belonging.
Subsidised uniform Reducing these barriers supports inclusion and 5,6, 7
provision engagement. In our context, this ensures all
students can fully participate in school life.
Targeted support for persistent absence is
, strongly linked to improved attendance and
Persistent Absence outcomes. Disadvantaged students are
support for PP with disproportionately affected by persistent absence. 4,5,9,10
attendance team In our setting, focused intervention is essential to
improve engagement and attainment.
Access to structured study environments supports
completion of independent work and development
Supervised revision of effective study habits. Disadvantaged students 4578
spaces are less likely to have suitable study * Vs
environments at home. In our context, this
addresses gaps in independent learning.
Breakfast provision improves attendance,
punctuality, concentration and readiness to learn.
Free breakfast bagels for Removing food-related barriers supports 4,5,7,10

all students

engagement and wellbeing. In our context, this
ensures a positive start to the school day.
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Disciplinary academic
resource provision

Provision of subject-specific resources ensures all
students can access learning equally. Lack of
resources is a key barrier for disadvantaged
students. In our context, this supports
participation, progress and attainment across
subjects.

1,3,5,7,8,9

Race and Identity /
diversity focus

A focus on race, identity and inclusion supports
belonging, engagement and wellbeing. Students
who feel represented are more likely to engage
positively with school. In our context, this
strengthens community cohesion and student
identity.

4,9

HEON - students of Black
heritage support group

Targeted support for specific groups improves
engagement, aspiration and outcomes. Tailored
provision helps address specific barriers and
promotes equity. In our context, this ensures
more inclusive support and improved progression
for underrepresented groups.

3,4,9

Total budgeted cost:

£271975
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

There is evidence to suggest that the first two years of this Pupil Premium strategy have had a positive
impact in improving access to education and strengthening key foundations for students experiencing
socio-economic disadvantage. In particular, the strategy has supported students to better access the
full offer of the school community and has begun to address some of the key barriers identified.

Internal diagnostic evidence indicates that our focus on reading has been particularly impactful. Since
the implementation of the strategy, we have significantly improved reading proficiency across the
school, including a sustained reduction in the proportion of students identified as very low readers.
Targeted interventions, including phonics programmes, have demonstrated consistently positive impact
for participating students. This has strengthened access to the wider curriculum and remains a key
lever for continued improvement.

In addition, our approach to removing practical barriers to learning has been effective. Universal access
to technology, alongside provision of equipment and learning materials, has ensured that all students
are able to participate more fully in their learning both in school and at home. Our sustained high rates
of students securing post-16 destinations also reflect the strength of our wider provision, careers
programme and pastoral support.

However, while these improvements in access, engagement and foundational learning are important,
our overall academic outcomes are not yet where we want them to be. Students eligible for Pupil
Premium continue to achieve below national benchmarks, and whole-school outcomes remain below
national averages. This indicates that, although we have been successful in addressing some barriers
to learning, this has not yet translated consistently into strong academic outcomes over time.

Our analysis also shows that, while internal gaps between students eligible for Pupil Premium and their
peers are narrower than national averages, this does not fully reflect improved performance. Instead, it
highlights that outcomes for all students require further improvement in comparison to national
standards. Closing internal gaps therefore remains important, but must sit alongside a broader focus on
raising attainment for all.

There are also clear areas where outcomes remain a significant concern. Attendance for students
eligible for Pupil Premium is lower than for their peers, with high levels of persistent absence continuing
to impact learning. Similarly, these students remain disproportionately represented in suspension data.
These factors continue to act as substantial barriers to sustained academic success.

Most significantly, our analysis demonstrates that outcomes are particularly poor where multiple
vulnerabilities intersect. Students who are both eligible for Pupil Premium and also identified as SEND,
persistently absent, or who join the school outside of the standard transition point experience
significantly weaker outcomes. This highlights the need for a more sharply focused and integrated
approach for these groups, rather than considering disadvantage in isolation.

We have also identified that, although initial post-16 destinations are strong, longer-term retention in
these pathways is less secure than we would expect. This indicates the need to strengthen our work in
preparing students not just to access destinations, but to sustain and succeed within them.

Overall, while current outcomes do not yet reflect our ambitions, we are confident that the systemic
improvements we have implemented—particularly in high-quality teaching, reading, diagnostic
assessment and removal of barriers—provide a strong foundation for future success. Our strategy is
now increasingly focused on translating these improvements into sustained gains in academic
outcomes.
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As a result, our next phase of work is focused on:

Maintaining and embedding the successful approaches which have improved access to
learning and reading proficiency

Further developing the quality and consistency of teaching through our essential practice model
Strengthening attendance and behaviour systems, with a sharper focus on early intervention
Expanding personal development and enrichment to build aspiration, belonging and
engagement

Increasing the precision of support for students with multiple vulnerabilities (including SEND,
persistent absence and in-year admission)

Implementing an enhanced SEND strategy

Introducing more effective induction and catch-up provision for students who join mid-phase
Strengthening our careers and destinations programme to improve long-term sustainability of
post-16 pathways

We are confident that this refined and increasingly targeted approach will lead to improved outcomes
over time, particularly for those students facing the greatest barriers.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider
Greenshaw PP working Group Greenshaw Trust
Schools Alliance for Excellence SAfE
Educational Equity Programme

PIXL (various) PIXL
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